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oriented. Asian students did perceive more distance betw^een 
themselves and their professors. No significant differences were 
found between Mexican American and Anglo students* attitudes toward 
education. Socioeconomic status, as measured by occupation, 
education, and income, did not appear to influence the reasons 
students have for going to college and was not related to other 
attitudes. Neither sex, nor rural/urban residence, were related to 
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ABSTRACT 

A COMPARATIVE STUDY OP STUDENTS^ 
ATTITUDES TOWARD EDUCATION 
BY 

ROSALINDA QUINTANAR, B.A. 

Master of Arts in Sociology 
New Mexico State University 
Las Cruces^ New Mexico^ 197^ 
Doctor Clyde Eastman^ Chai.rman 

This is a comparative analysis of students' attitudes 
including Mexican-American and Anglo American and students 
from three Asian countries: Thailand^ Taiv;an, and the 
Philippines. A Likert scale was used to measure all atti- 
tudes. All analyses performed utilized cross tabulation 
and chi square. 

The attitudes studies v;ere reasons for going to 
college, concept of an educated person - v/hether they 
should have a teclinical orientation or a broader interest 
in life> student vs. professional orientation of pro- 
fessors, and student-professor distance. 

Asian students appea^r to be more collectively oriented 
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than United States students. Asian students also think 
the educated person should have a bi^oader orientation in 
life. Both Asian and United States students favored the 
professors' attitudes being more student than profession- 
ally oriented, although United States students ;^ere some- 
what more student oriented. Another finding was that 
Asian students do perceive more distance betv^een them- 
selves and their professors than Americari students. No 
significant differences were found between Mexican- 
Americans and Anglo students' attitudes tov^ard education. 
Socioeconomic status, as measured by occupation, education 
and income, does not appear to influence the reasons 
students have for going to college and is not related to 
other attitudes. Neither sex, nor rural/urban residence 
v/ere related to attitudes tovrard education. 
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CHAPTER I 



INTRODUCTION 

THE CONFLICTING ROLES OF THE UNIVERSITY 

There exists a continuous struggle in the academic 
world to adapt new values to older traditional life styles 
and vice versa. Students and society as dynamic organ- 
isms are forever in a process of change and adaptation. 
In the process they go through phases of experimentation 
and transition that are sometimes painful and often incom- 
prehensible. Should students strive for their own percep-- 
tion of life or should they learn to adapt reality into the 
narrov: frame of society^ s values? Often students^ 
opinions differ from those presented by professors and 
society in f.oneral causing dissension betv;een conformism. 
or opposition. The fiunction of the university is open to 
debate - shovid it concentrate on turning out experts in 
technology or in applied social service fimctions or should 
it question the foundations upon which the society is based? 
Should students be geared tov;ard inquiry or led into a 
submissive acceptance of val;ies^ philosophies and facts 
that are bestov;ed upon them? The old university v;as a 
liberated zone for discovei^y and the discussion of ideas 
both old and nev/. Teachers and students gathered to read 
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the texts of other writers and the living words of the 
dead masters gave new perspectives to the fallacies of 
the present day. The university was then a community of 
academic quest and unrest (Ivan Illich, 1970:45). 

As the university increasingly becomes a rationalized 
tool for producing humans that will maintain society's 
functioning, it seems that it must place students and 
faculty into a position of diminished power (Sampson and 
Korn, 1970:6-14), Yet, at the same time, it still seeks 
to instruct in the classical academic values of inquiry 
and critical thought. ^/Ihen this inquli^y is applied to 
one ^ s limited ability to influence outcomes even in the 
university, not to mention changes in the larger society 
and v/orld, something in the system is disrupted. Students 
may question the educational ^ystem and social institu- 
tions^ they may see where reforms are needed but they are 
pov;erles3 to create them. To maintain a balance it would 
be necessary to have a more stable outside v;orld or an 
entirely closed and protected academic structure in order 
to work effectively. It is unsettling to learn som.e value 
at home and then to question them, in college. 

The university has often taken on roles and functions 
v;hich depart from, the usual values of the academic tradi- 
tion. The university can be viewed as a gigantic business 
enterprise, and faculty many times appear as businessm^en , 
negot.1 a tinvg for research fundS;, courses to be taught, and 
grades. Students hiive to fulfill contain requirements in 



order to qualify for a specific grade and accuniulate a 
number of courses to obtain a degree. The reasons stu- 
dents have for going to college are also contradictory. 
Some students want to earn a degree because it means more 
money. They want to acquire the technical training and 
facts they will need in their Jobs. Their only goal is 
good grades, and they attain them even if it means being 
harsh competitors with classmates. They learn what the 
professor wants them to learn - their ability for taking 
exams is formidable. These students usually possess a lot 
of self-confidence and can lead very impressive yet mean- 
ingless discussions. Many pi^ofessors naively refer to 
this characteristic as '^intelligence." The above situa- 
tion is one which many professors and students enjoy, in 
v/hich they learn v;hat is convenient for them to learn, 
without over questioning. They are faithful to the system 
that provides them v/ith salaries and research money. 

There are some students, though, that attend to learn 
about themselves and the people around them. They are 
seeking to develop a personal ethic. They are not inter- 
ested in m.emoriza tion . Still others, usually called 
^Mreamers or idealists, hope thov can contribute to make 
a positive change in society. They want a campus that is 
community and world oriented. Also, some students attend 
college with a desire to fulfill their personal goal of 
acquiring more knowledge, a broader perspective of life. 



The expectations and objectives of students in the 
university are unlimited. It is hard to imagine a univer- 
sity that will meet the expectations of different kinds of 
students, that is why it is common to find tired and dis- 
illusioned upperclassmen and optimistic freshmen (Sampson 
and Korn, 1970: 15-20) . 

Some of the criticisms most often voiced by American 
students are that the American system of higher education 
relies heavily on theories and programs fashioned to 
satisfy a group, or even a mass of students, without 
regard for the diversity within it. While there are a 
few denominators common to all students, these are less 
relevant to hurr^an development than the characteristics 
which differentiate one student from another (Paul Danish^ 
1966:3) • The students generally felt that the present 
system would viork well as it is, if the people running it 
were differently motivatedj, if they oriented programs 
tov/ard the individual firsts, last, and foremost. 

Educational institutions are responsible for seeing 
to it that each succeeding generation comes to share enough 
of the values of the preceding generation for the social 
continuity to be maintained. It seems as if educational 
institutions have a simplistic conception of this part of 
their role. Because universities are important to men^ 
it is distressing v;hen universities do not do so v;ell as 
seems possible for them to do with the massive resources 



that have been and that are being devoted to their 
operation (Campbell^ 1972:3). 

OBJECTIVES OF THE STUDY 

Many philosophers and educators have written about the 
role of the university^ faculty and student participation. 
It seems only fair and logical that students' feelings and 
attitudes be considered when setting up educational pro- 
grams. Numerous studies have been done on student atti- 
tudes in the United States^ but cross-cultural comparisons 
are less abundant. 

This study compares students* attitudes in very dif- 
ferent societies vn.th the purpose of gaining insight on 
culturally-boujid values and the extent to v/hich students 
are predisposed by their sccial setting. The specific 
questions to v;hich this study addresses itself are the 
attitudes students have toward present day education, how 
they view it^ and their opinion of a professor's activities 
and the position in v;hich they see themselves in relation 
to the teacher and the university. Also, v/hat are the 
reasons that stimulate students to attend college and how 
will they, as professionals, relate to the social system? 
Are students' attitudes influenced by social status, 
environment or sex? It will be useful zo study the 
relationship that exists between the studeiits' social 
milieu and the institutions thoy intcrac t vri th . It seems 



Important to search and evaluate continually the process 
of education and its link with the cultural environment. 
Students are key participants who can help promote a 
better under banding anc. offer suggestions of how to 
improve the educational institution. Data on students^ 
attitudes from Taiwan^ Thailand^ Philippines and two 
ethnic groups from the United States are compared in this 
study. In the United States the two ethnic groups studied 
are Anglos and Mexican-i^mericans . The term Mexican- 
Americans is used in reference to persons of Mexican 
ancestry because it was considered the most consistent 
v;ith current usage. 

This study will be useful to students and teachers 
who are interested in the mental and personal growth that 
is expected to be acquired in an institution designated to 
proinote learning. It may help to provide insights on how 
students feel and the type of i^eforms needed in the aca-- 
demic v^orld. Results from the data compiled from differen 
comitries v;ill help to compare the v^lrious educational 
envi ronm.ents and the v;ay students <are influenced. Hope- 
fully^ it v/ill provide a partial answer to the existing 
discontent v;hich is .rianifested in m.ultiple v/ays, at tim^es 
vn" th violent demonstration or v/i.th apathy. It is commend-- 
able to learn v;hat students think of the academic v;orld 
and its relation to society . 
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THEORY AND PREVIOUS WORK 
PAULO FRIERE^S THEORY 

The thesis has been stimulated by the thought and 
work of Paulo Friere, a Brazilian educator, born in 1921. 
Paulo Friere^ a brilliant and sensitive person, directs 
his philosophy and methodology in liberating man, his 
mind, conscience and actions. Man should be able to ex- 
press himself, create and grov;. He believes that present 
day education ^'submerges" man into a regulated and auto- 
mated world, depriving him of the privilege of thinking, 
questioning and evaluating his actions, of being human. 

If present day education is analyzed, one can find 
that the student- teacher relationship is basically 
narrative (Freire, 1972:67"^^)- It involves a narrating 
subject, the teacher and a listening object, the student. 
Instead of approaching reality as if it v;ere motionless, 
his task is to ''fill^^ the students v;ith the contents of 
his narration-contents that are very distant from reality. 
The outstanding characteristic of this narrative education 
is the ostentation of v;ords, not their transforming pov/er. 
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Speaking the word is not a true act if it is not at the 
same time associated with the riglit of self-expression and 
world expression^ of creating and participating in soci- 
ety's historical process. Narrative education encourages 
the student to memorise class material mechanically. It 
turns him into a '^container/^ or a "receptacle^' to be 
"filled" by the teacher. The more completely he fills the 
receptacles^ the better teacher he is. The more meekly 
the receptacles permit themselves to be filled^ the better 
students they are. This is the '^banking concept of educa- 
tion^^' in which the scope of action allowed to the students 
extends only as far as receiving^ filing and storing the 
deposits. Instead of conimunicating^ the teacher merely 
deposits e.nd the student patiently receives, memorl:^:es and 
repeats without ever questioning or defying or reconsider- 
ing the facts bestov;ed on him. Ho does have the opportun- 
ity of becoming collectors or cataloguers of the things 
they store. In the last stage^ though, it is men them- 
selves v/ho are filed av;ay through the lack of creativity, 
transformation and knov;ledge in this misguided system. 
Men cannot be truly hitman v;hen they divorce themselves 
from inquiry, from praxis. Praxis can be defined as the 
necessity of men to recognize the causes for their oppres- 
sion or the conflicting forces that impede their human 
fulfillment. Only through sucli understanding can man 



perform a transforming action that vrill create a new 
situation (Freire, 1972: 6^i-70) . 

Knowledge emerges only through action and reflection^ 
through a restless and impatient inquiry in the world, with 
the world, and with each other. In the banking concept of 
education, know], edge is possessed only by those who con- 
sider themselves kncwledgeable and it may be handed out to 
those whom chey consider to know nothing. The teacher 
presents himself to his students as th ir necessary oppo- 
site; by considering their ignoranc. absolute, he justifies 
his ovm existence. True education must begin v;ith the 
solution of the teacher-student contradiction so that 
botli are simultaneously teachers and students. The bank- 
ing concept of education regards men as beings that should 
be molded and mianipulated . The more students work at 
storing the deposits entrusted to them, the less they 
develop the critical consciousness vrhich would result from 
their intervention in the v/orld as transformer's of that 
world. The more passively students accept the courses and 
lectures, the more they tend simply to adapt to the world 
as it is and to the fragmented viev;" of reality deposited 
in them (Freire, 1970b : 212-213 ) . 

Those v/ho use the banking approach consciously or 
imconsclously, for there are innumerable bank-clerk 
teachers who are so alienated they have never questioned 
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the way they relate to their students^ don't realize 
they are serving only to dehumanize. They are not aware 
that the deposits themselves contain contradictions about 
reality (Freire, 1970b : ^^152-^^5 ) . There are different 
values that contrast and come Into conflict. The term 
" contradiction'^ denotes the dialectic conflict between 
opposing social forces. These contradictions may lead 
formerly passive students to turn against their domesti- 
cation and the attempt to domesticate reality. They may 
perceive the contradiction in which the banking education 
seeks to maintain them^ and then engage themselves in the 
struggle for their liberation. The humanist educator 
cannot wait for this possibility to rr.at erialize . From the 
outset^ his efforts must coincide with those of the stu- 
dents to engage in critical thinking and the quest for 
mutual humani zation . flis efforts must be imbued with a 
profound trust in men and their creative power. To 
achieve this^ he must be a partner of the students in his 
relationship and necessarily so. In order to abolish the 
contradiction^ the teacher needs to exchange his role as 
prescriber, as depositor to that of a person yearning to 
learn and communicate vnth students^ a student among 
students . 

Perhaps the teacher v:ho can be more harmful and 
alienating Is the oue who is afraid to admdt the 
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deficiencies of the system. He is aware of them^ end thus 
tries to appear as truly liberal and willing to establish 
a dialogue by using slogans and carrying on meaningless, 
superficial discussions with his students. When a student 
desires to question deeply, he is accused of not being 
objective/ of being slow, etc. Status quo maintaining 
students are almost always rewarded with good grades, 
jobs, research grants, special help and favors. The 
teacher rationalizes by saying these students are the 
most deserving and most in need and anxious to get ahead 
in life. What is the main reason for this internal con- 
flict? It is a conflicting situation because the teacher 
is aware of the deficiencies of the educational system, 
but is afraid to go against regu].ations , of losing status. 

When laen are unable to use their faculties, unable 
to act, they attempt to reject their im.potence by "crea.t- 
ing the illusion of acting'^ (Freire, 1972:6^^^-65). They 
feel that by lecturing about a charismatic leader, they 
themselves are active and effective. Banking educational 
methods cannot bo used in a search for truth and knowl- 
edge, for it v;ould be negating that very pursuit. Man 
must accept the idea that to seek knov/ledge and liberation 
is humanization . Pliurianizatior is a praxis: the action and 
reflection of men upon their v;orld in order to transform^ 
it. It is a very difficult and painful process to begin 
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acting responsibly and reflecting upon one^s actions 
instead of accepting prescriptions and rationalizing 
(Freire, 1970b: H54-56). 

Implicit in the banking concept is the assumption of 
a dichotomy between man and the v/orld: man is merely in 
the world, not with the world or with others, m.an Is a 
spectator, not a transformer (Freire, 197Cb : 452-5^0 • 
this view, man is not a conscious being - he is rather 
the possessor of a consciousness, an empty ^'mind" passively 
open to the reception of deposits of reality from the 
world outside. In the banking concept of education, the 
professor's role is to decide v/hat part of the world the 
student is to accept. His task is to mechanize a natural 
process. The educated man is the adapted man, because he 
is better '^fit" for the world. Verbalistic lessons, read- 
ing requirements, the methods for evaluating ^^knov;ledge, " 
the distance betv;cen the teacher and the taugho, the 
criteria for promotion: everything in this ready-to-wear 
approach serves to obviate thinking (Freire, 1970a;21C- 
212). 

HuiTian life can only exist v;hen communication takes 
place. Freire believes that man can only be truly human 
v;hen he is able to express himself, his ideas and feel- 
ings. The teacher^ s thinking is as authentic as that of 
the student's - he should not impose his thought on them. 
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The banking concept of education is based on a static 
view of consciousness, and thus attempts to control their 
thinking and behavior. It orients men to adjust to the 
world, and inhibits their creative power. In order to 
embody com^iiunication, the banking concept should be re- 
placed v;ith problem-posing education which nourishes the 
characteristic of consciousness. Liberating education 
consists in acts of cognition, not transferral of infor- 
mation.'^ Dialogue is a basic requirement: the termiS 

students'^ and ''teachers^' cease to exist and nev; terms 
arise - '^teacher-student" and student- teacher . " 

The teacher is no longer merely the one v;ho teaches, 
but one who is himself taught in dialogue with the stu- 
dents v;ho in turn are being taught, but also teach. They 
become jointly responsible for a process of grov:th. The 
students are no longer docile listeners, but critical co- 
investigators in dialogue with the teacher. The teacher 
presents the material to the students for their consid- 
eration and re-considers his earlier expositions as the 
students express their ov/n. Students, as they are increa 
ingiy posed v;ith problems relating to themselves in the 
v/orld and v;ith the world, v/ill feel increasingly chal- 
lenged and obliged to respond to that challenge. 



Taken from a conference held by Paiilo Frcire in 
Abiquiu, How Mexico, 1973- 
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IVAN ILLICH'S THEORY 
Ivan Illich was born in Vienna in I926. He studied 
philosophy and theology and earned his Ph.D. in history. 
Illich Kas a co-founder of the widely known and contro- 
versial Center for Intercultural Documentation (CIDOC) in 
Cuernavacaj Mexico. Ivan Illich has an interest in public 
education. He questions the value of extending obligatory 
schooling to all people, llie right to learn for most men 
is curtailed by the obligation to attend school. Pupils 
do most of their learning without^ and often despite their 
teachers. Everyone learns how to live outside school. 
People learn to speak, to think, to love, to feel, play 
and v;ork without interference from a teacher. Half of the 
people in the world never set foot in school (Illich, 
1970:23-30). They have no contact with teachers and they 
are deprived of the privilege of becoming dropouts. Yet, 
they learn quite effectively the message which school 
teachers transmit - that they should have school and more 
of it. Schooling inevitably polari^^es a society; it a].so 
grades the nations of the world according to an interna- 
tional caste system (Illich, 1970: 9- 1- ) • Coimtri es are 
rated like castes v;hose educational dignity is determined 
by the a.verage years of schooling of its citizens, a 
rating v;hich is closely related to per capita gross 
national product . 
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The modern university does not provide the opportunity 
for a focused yet unplanned ideological exchange^ and has 
set in its place instruction and so-called "research^' 
(Illich, 1970:35-^^0). Education should make allowance for 
discussion-free dialogue between participants instead of a 
rigid classroom situation. Students see their studies as 
the investment with the highest monetary return^ and 
nations see them as a key factor in development. The 
structural purpose of the modern university has little to 
do with the traditional search for and transmission of 
knov/ledge. 

School initiates young people into a v;orld where 
everything can be measured^ including their Imaginations^ 
and indeed^ mai^ himself (Illich^ 1970:^10). It is extremely 
difficult to evaluate personal grov^th^ v/hlch cannot be 
m.easured against any rod^ or any curriculum^ nor compared 
to som.eo!ie else^s achlevem.ent . School pretends to break 
learning into subject matters^ to build into the pupil a 
curriculum made of these prefabricated blocks and to gauge 
the results in an International scale. People who submdt 
to the standard of others for the m.easure of their own 
personal grov;th apply the sam^e ruler to themselves. They 
begin to categori7::e them.selves - persons are cl ified 
according to their educational level. Educatlor^ has 0002:1 
distorted; the university nov;adays serves to sustain the 
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social myth of unending consumption of services. Pupils 
are so isolated in schools that they become alienated 
while they pretend to be both consuiners and producers of 
their own knowledge (Illich, 1970:^^6-7)* School prepares 
for the alienating institutionalization of life by teach- 
ing the need to be taught. Once this lesson is learned^ 
people lose their incentive to grow in independence^ they 
no longer find enlightenment in everyday experiences and 
close themselves to the surprises life offers when it is 
not predetermined by institutional definition. School 
either keeps people for life or makes sure they v;ill fit 
into some institution* 

Paulo^Freire ras Illich's teacher^ thus there are 
many similarities in their theories about education. They 
have viorkcd together in a^naly^ing present education. 
Freire is more philosophic and tries to relate more to the 
social system. lie makes a comparison between different 
societies and studies hov; the economic and educational 
institutions interact. Freire is more coiiceiTied with the 
internal conflicts and struggle of tho individual. He has 
been very successful applying hj s methodology in Latin 
America. Freire \s educational methods are extensively 
used by Latin educators^ social v/orkers^ and sociologists. 
Many governmerit projects, such as comjnunity developm.ent 
and educational ins ti tut es ^ have been desigiied according 
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to his ideas. Also, Paulo Freire's and Ivan Illich^s 
philosophies are given major importance and priority in 
the social science curriculiun. Their philosophies are in 
accordance. They are both concerned about abolishing the 
weaknesses: alienation and lack of identification, of 
self-growth, foutid in the educational system. They agree 
education should provide the opportunity for personal 
growth - it is more than just learning facts. The social 
structure is man-made, and consequently is transformable 
by man. How do students react to these philosophies? 
Are they in agreement? Are students av/are of ;vhat educa- 
tion should do for them? 

In the development of the literature review the 
interrelation between these theories and the attitudes 
tested in this study v;ill become evident and clear* 

PREVIOUS STUDIES ON STUDENTS » ATTITUDES 

Preire^s and Illich^s theories on education have been 
presented. Thci^r analyses deal with different aspects of 
education, very similar to those addressed in this study: 
reasons for goinp; to college; the teachers' role; univer- 
sity-student relationships; characteristics of an educated 
person; and students^ attitudes tov/ard education. Som.e of 
the items rated in the questionnaire v;ero dei^ivod fromi 
Freire's theory in order to measure their attitudes tov;ard 
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education. These same topics have been analyzed in 
different studies also giving some background on students^ 
attitudes. As the literature review progresses^ the 
relationship between the previously cited theories and the 
attitudes being studied will become nore clear and precise. 

Student -Professor Relationship 

The literature concerning the attitudes students have 
toward college professors indicates^ according to the Roper 
Study (1969:3^+) that the majority of college students, 96% 
of the freshraen and 9^^^ of the seniors, select items that 
are favorable toward professors. Studies in Osv;ego State 
College revealed that students v/ere very clear about the 
expectations they hold for their professors. Among these 
items were charactei^is tics such as: able and competent, 
fair in dealing v/ith others, and sincerely interested in 
solving social problems. In general, they hoped their 
teachers would be individuals who v/ould relate and be con- 
cerned about students, they expected them to be v/arm, 
understanding, helpful people. No student used terms like 
"scholar,'' "authority," or "expert in his field." Little 
was said about political beliefs and nothing about re- 
search (Schell, 1969: passim) . 

Thomas Bantams ( I966: passim) study stressed the neccs- 
si!>y for including the hiunan olemont in the teacher. 
Those factors involving this variable were geno^ally 



judged to be important goals. Student humanization and 
inventiveness v/ere rated highly, while student autonomy 
and student fulfillment were apparently less important. 
This seemed to indicate the importance of the human ele- 
ment in the social context as a goal of the imiversity* 

A comparative study of what the goals of New Mexico 
State University should be as perceived by students, fa- 
culty and administrators v/as conducted (Dimford, 1970: 
70-73). Students v:ere less concerned that the university 
goals include making students more aware of teachers, 
their work and environment (lea2^ning responsible Inquiry, 
transmitting culture, imagination and creativity), al- 
though these latter variables were rated higher than the 
first. Respondents also felt that close social ties be- 
tween m.embers of the university v;ere not a useful goal, 
nor vras social leadership on the part of the university. 
It seemed as if students did not desire or could not 
achieve personal involvement v:ith faculty mem.bers. 

The above-cited studies agree -with Preire^s and 
Illich^s theory about the relationship that should exist 
betv;een students and teachers. Students' opi.nions indi- 
cated their desire for more communication. They aspired 
for meaningful dialogue and felt that lectui^es limit 
learning and inquiry. Students want to relate v;ith their 
teachers in a more hu::;an r:.anner - they felt the barrier 



betv^een students and professors should be abolished. It 
seems as though students viev: education in a way very 
similar to that of Freire and IJ.lich in these aspects. 

A conference on educational reform^ in which the 
students were asked to voice their opinions and prej are a 
report presents the following findings: rMucation should 
not encourage the deferral to expertise on the part of 
either the student or the teacher - it should involve 
sharp questioning. It often seems as though the whole 
educational system conspires to discourage such question- 
ing. The basic Instructional tool of the university - 
the lecture - pervei^ts the concept of critical evaluation 
by a) establishing the professor as an expert, and by b) 
making it extremely difficult to question him. Persons 
who have successfully established a dialogue are very 
rare. Faculty and ad::iinis t ration should be both f?'eed and 
encouraged to resiUT^e learning, both formally (in the class- 
room) and informally (Danish, 1966:9"10). 

The students also felt that opportunities for m.ore 
informal contact should be increased: 1) Additional 
coffee pots and loui'iges are sometim.es as valuable as more 
classroo:[:s and laboratories; 2) Elimination of profes-- 
sional and administrative titles; 3) The false dichotomy 
between teaching and research should be eliminated - 
research should be motivated by interest rather than by 



institutional pressures. Professors and students should 
do research because it is appealing and challenging to 
them, not because administration requires a certain num- 
ber of articles; ^1) Professors should invite pupils for 
lunch more often (Danish, 1966:12-14), This would be an 
effort to eliminate the fiaictional a^pproach to class dis- 
tinctions V7ithin the academic commimity by oi'ganizing the 
univei'sity in such a v;ay that all of its members have a 
direct interest in all aspects of its organization, and 
that the point of departure for that Interest is alv/ays 
academically oriented. ?ov such a system to be practical 
it is obvious that students, faculty and administrators 
v;lll have to drastically reorient themselves. 

Studies analy:':i.ng differing attitudes of men ar:id 
women report the follov;ing resul^ts: More v;omen respon- 
dents, ^W-j of thorn, and 19^' men, felt that faculty mem- 
bers v;ere less receptive to students of their ov;n sex. 
More men than v:omen felt faculty members v;ere ^^very fav- 
orable" or '^soij.ewha': favorable" pursuing their career or 
being in graduate school. Six percent of men and 9/^ of 
the v;omen reported having heard a faculty !nen:ber express 
be]J efs that v;omen ' s minds v;ere luisuited to certain 
fields. Men seemed to be favored in being invited to take 
part in discussions v;ith a group of faculty members. 
V/o:nen arKi men, '^oj, feel equally free to go to at least 
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one faculty member about pei^sonal matters^, and both 
sey^.s felt encouraged by faculty (Report on University 
Women, 1970:^l8). 

With respec t to ethnicity, studies done on Mexican- 
Americans reveal that Mexican- American females are likely 
to be rebellious tov:ard teachers, especially v;hen they are 
given direct orders. As Mexican- American males, they seem 
to prefer teachers who understand their problems, but v/ho 
are firm and encourage them to do their work. The high 
score on need rejection obtained by the Mexican-Americans 
is further indicative of the negative attitudes they have 
tov;ard education. They see the school and personnel as 
rejecting them and they are more likely than the Anglo- 
Amiorican to reject the school system in turn. It is hard 
to succeed v;hen the teacher expects the student to fall. 
Mexican- Americans are sensitive to continvious insults of 
teachers and, thus, viev; them and the school in a negative 
v;ay. This study v;as done vn th high school seniors v;ho 
v;ere about to enter college, therefore the information is 
relevant to this study ( Ramirez ^ 1967:29). From all the 
studies examined, it can bo summarized that students vrould 
like teachers v/ith v;ho:ri they can relate as humans, and 
that the majority do have positive attitudes tov'/ard 
teachers . 
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Comrriimtcatlng and Transforming Through PJ cIucatlon 

Pavalko (1968:^^5) analyzes the function the university 
performs both for society and Its relationship to other 
institutions such as a) cultural transmission and innova- 
tion; and b) the role education has played in determining 
the distinction of Individuals in class structure. 

There is a significant difference among societies in 
their approach to education. In the United States several 
major studies have been done concerning the students' 
attitudes. One, that of Feldman and Nev/com.b (I969: 
passim)^ suirLmarizod a ten-year span of literature. Their 
findings report that college has an impact on students^ 
values and attitudes and there are a nuir:ber of variables 
that interact to bring about changes. Freslxmen, due to 
theij' prior schoo].ingj have predetermined v;ays of per- 
ceiving their educational experiences. The students^ 
reactions to stimuli can be observed and often predicted 
in terms of behavioral challenge^ v;hether modifying or 
reinforcing students' values. 

As Feldman and Nevicomb pointed out^ freshmen are 
faced v;ith an unfamiliar social organir^ation and are 
confronted v;ith nev: or diffei^ent values, norm.s and role 
structures. The process of the freshman year involved the 
unl earning of past values and socj ali::ation, the pressu/^e 
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to learn new no2^ms and behavior structures. The freshman 
faces a challenge from the academic and social environ- 
ment. As compared to freshmen^ seniors are more indepen- 
dent^ more creative^ more critical^ less authoritarian and 
dogmatic^ and more liberal. Many students enter college 
with certain needs^ attitudes and values that are fre- 
quently inconsistent viith those of a society^ and they go 
through a process of learning (Feldman and Nev/co:nb, I969: 
passim) . 

Similar findings are reported from Oswego State 
College: freshmen expect to find Oswego State College 
different from their previous school experiences. p]ighty- 
nine percent v/ere positive about their new environment. 
The ma jorj ty of the students indicated that they most 
needed to understand the expectations of the college for 
them both academically and socially. The general impres- 
sion that v;as give!i v:as that entering freshmen vrould 
strive to meet those expectations if they were made clear 
(Schell, 1969:8-9). 

Another imiportant study v;as the Roper Study. The 
findings vjore that ^^9'^ of the seniors think education 
needs some improvement^ but it is basically sounds v;hiJe 
3?;^ of the f]'esh::;en think it is basically sound and essen-- 
tially good (Roper Study, I969: 11-13) « 

During four years, I968-I97I, Daniel Yankelovi ch 
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studied students^ attitudes toward education. His findings 
were the following: 7^^:^ of the students felt education 
was very important^ and about 50/^ also think that the in-- 
stitutions of education need change ( Yankelovich^ 1972: 
38). 

Consistent v;ith these findings v;as Goldsen^s study, 
which found that most students believe that the college or 
the university should provide a basic general education 
and appreciation of ideas. This belief v;as rated most 
important by 75'%- Upperclassmen were almost unanimous in 
placing primary emphasis on a basic education and appre- 
ciation of ideas J whereas lov;erclassmen emphasized voca- 
tiorKii 'luc'i on . Characteristics of entering students 
3U::;>: ' ' - ' r • :.omic background have an influence on the 
vr:y y v vm"d college. Socioeconomic status is 

u:'v; ; i by father's occupation^ family income^ 

p^-r- r-' ■ - : : ■ V;:;vy, or some combination of these variables, 
rho ! i.r. r: ' i o:i ^hat exists with respect to values^ atti- 
tudes and V xpe ri cncos of entering college students is cate- 
gorized by status backgroui^d. Although these are only 
average differences^ and are not always large^ they are 
consi.stent in showing that students fromi lov;er status 
backgrounds differ from those of higher status backgroui^.ds 
in ways that apparently are produced betv;een the lov^ei' 
status i^rrouns and the deraands and onnortunities of the 



college environment. Most studies of different campuses 
report that higher status students achieve greater social 
and academic adjustment than lower status students^ but 
this finding is not always consistent. On some campuses 
the opposite situation has been knovm to exist. Due to 
these diverse findings^ it was concluded that adjustment 
to college is caused by multiple factors,, and varies 
according to the unfixed expectations and social environ- 
ments (Feldman and Newcomb^ 1969: 

Thomas Rish^s study tested tvio hypotheses: (1) Did 
male entering stixdents differ from female entering stu- 
dents in their expectations for college envi i^onmen^ and 
(2) Did the educational level of parents affect male 
entering students' expectations of female entering stu- 
dents? The findings in this study indicate that in 
attempting to identify students' expectations for the 
campus ei^ivi ronmont ^ it may not be useful to categorize 
them on only the basis of their parcrits^ level of educa- 
tional achievement. However^ the fact that the first 

generation group tended to score higher on each scale of 
2 

CUI'^S ' may indicate that a multi-factor social di stinc t j.on^, 
rather th?>^ a single factor^ such as that of the education 



"CUl'^S is do si ^ned to describe the ins ti tutional 
climate of a campus thi^ough the perceptions and reportlngs 
of its students. The CUIilG instrument consists of 150 
statements about college life- features and facilities of 
the campus as students perceive it. 



level of parents^ may be accurate in accounting for 
differences in expectations for the environment (Rish^ 
1970:5-7). 

It has been established by Pace (I966) and Berdie 
(1967)> that the sex of the respondent may be expected to 
influence expectations for the environment) that is^ the 
positive or negative aspects students anticipate exper- 
iencing during their college years, Rish reports a sig- 
nificant difference betv;een the sexes in their expecta- 
tions as measured by the Av;areness and Community Scales 
in the College and University Environment Scales (CUES). 
His findings are consistent with Pacers study in 1966^ 
except Pace reported on perceptions of students already in 
college^ instead of freshmen. Berdie (I967) foimd that 
males and fer:ales had differing expectations for a univer- 
sity envi ronr:;ent . The results of his study are different 
from Rjsh's on the CorrLmimity and Scholarship Scales. Thus 
it is concluded that the relationship betv;ec!i sex of the 
student and his expectations for the campus climiate m.ay 
Vctry fromi campus to camipus^ and does not appear to be a 



-^Av/arencss Scale: the extent to v;hich the environ- 
ment e rnp h a s i : e s self- n d e r s t an d i n g ^ i d e n t i ^ y a n d r e flec- 
tion. Community Scale: the extent to v;hich the campus is 
f ri end] y , cohesi ve ^ sympathetic and supportive * Scholar- 
ship Scale: the extent to v;hich the environment emphasl;:es 
academic and scholarly achievement . 



predictable relationship (Rish, 1970:7). 

Harden' s study reports that Mexican-Americans can be 
viewed as luiwilling competitors. Friendship and personal 
relationships are taken into account before deciding on a 
given goal that requires competition. The majority group ^ 
by virtue of power vested in it^ is in a position to set 
the behavioral norms by v/hich the minority group must 
operate. Usually these norms tend to be quite foreign to 
the minority group members. The minority group member^ 
who feels awkv/ard and ignorant in attempting to behave in 
the scope of these new norms ^ is frightened by the new 
demands of the situation^ and thus^ as a matter of fact, 
behaves in an inferior manner v;hen compared to the major- 
ity group members. The longer the individual experiences 
this kind of treatinent^ the m.ore timid he becomes. The 
b^cultUI^al indivldvial faces so much anxiety^ frustration^ 
and stress a^having to make value choices so often under 
such difficult conditions that he usually resolves the 
conflict by choosin.g one group and rejecting the other 
(Marden, 1952:3?). 

The levels of aspiration are related to the economic 
and educational circu:n3tances of the individual. One 
finds that individuals vn th better economic means and 
h:i(^,her levels of education aspire to higher levels than 
those vrith less economic means and le:^s education. There 
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ai^e a lai^ge number of studies concerning the Mexican- 
American in college^ and they all seeni to indicate that 
the system of education is against their culture and moti- 
vations* Referring once again to Illich's theory^ the 
present educational system categorizes people in a caste 
system, according to the level of formal schooling the 
person possesses. Generally, the more schooling a person 
has, the greater his Income and the higher his status. 
Mexican-Americans, as a minority group, regularly have not 
been granted the same opportimi ties for going to college, 
or employed in prestigious and high-paying jobs. As 
stated above, a minori group member a].v;ays has to adjust 
to the values and norms irr^oosed by the m.ajority group. 
Since pi^cvious studies have revealed that most freshmen do 
not have def .1 nlte points of viev; about college and the: r 
social environment, this study vnll test for any signifi- 
cant differences betv;een Anglo- atid Mexican- American 
f reshiaen . 

The Ch^impaign Report presents the fo],lov;ing students' 
opini.ons: students felt that education Kas more than 
simple training, although training covild be a part of one^s 
education. They agreed that the mere transmission of 
knov/ledge was not education. They think American univer- 
sities are loo oriented tov;ard vocational purposes. 
Jnsti tutions oriented toward voca{;ional goals cannot 



create the type of atmosphere in which real learning and 
growth take place. As a result^ American institutions of 
higher education have become constricting rather than a 
freeing structure. The following are quotations from 
students : 

"Our desire is not just to replace old 
teaching methods with new; it is to free 
members of the academic comiiiimity so that 
they might teach and leai*n in a style 
most suited to their abilities and desires. 
We could recognize that good ideas occur 
v;here you find them^ and might as well come 
from an obnoxious freshm.an as from a ten- 
ured professor or college president." 

"The purpose of college may be * education,' 
but its function in society is the produc- 
tion of graduates. The system of grades , 
credits and papers operates in a manner 
which progressively stifles the individual's 
desire to learn and seek knowledge. As a 
result^ the symbol is valued over the sub-- 
stance . " 

These quotations can summari?.e the student's attitudes 
tov;ard education (Danish^ 1966:8-11). Students seem to 
inquire about the actual learning in present day education 
in the same manner as do Freire and Illich. Does educa- 
tion enable the student to transform his social environ- 
mentjj to make decisions? Or is he being molded to fit 
into the social milieu? Students have given considerable 
thought to the changes that could im^prove education now- 
adays. That is ;vhy it is so important to update the re- 
search on students' attitudes. 
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student s ' Autonomy 

Daniel Yankelovich reports that 75/^ of the students 
felt expressing their own opinion was very important in 
college life (Yankelovich, 1972:227). The Roper Study 
findings were that k8% of the students think they should 
definitely participate in the making of university poll-* 
cies. Dunford presented the finding that students in New 
Mexico State University v^ere concerned that the university 
goals Included the self-fulf illment, humanization and 
liberalization of the student for personal growth, ego-- 
development and greater student oolitical pov;er and voice 
in administrative affairs ( Du>v" -d, 1970:70). Other 
studies report that Mexican-- American students should have 
more of a voice in the setting up of school activities. 
Many of them feel ' Ju: present activities do not re- 

flect tlieir interests as evidenced by results of the v;ord 
association test (Ramirez and Taylor, 1967:39). In the 
Chamipaign Report, students voiced their opinion about the 
role they should have in course planning. College facul- 
ties v;ho set up course requirements, for whatever reason, 
are usurping a function v;hich belongs to the student. 
Guidance from, the faculty member to the student should be 
set up instead of s])ecific course requirements. A student 
could be motivated by knov;ing he has a right to choose the 
style in v;hich a course is to be conducted » Both the 
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qualities of the teacher and the needs of the student 
should be considered. The students felt that the educa- 
tional system should be based on a basic philosophical 
principle of the fimdamental rationality and decency of 
the individual and man's absolute freedom of choice on the 
other (Danish, I966: passim) . Freire and Illich v/ould sup- 
port the students^ right to create their educational 
structures, to transform their social reality* Education, 
as viev/ed by them, gives m.an the pov;er to make his own 
destiny, to play an important role in the social histori- 
cal process. 

Reasons for Goi ng to Co^.lep;e 

Schell concludes that entering freshmen are coming to 
college for the same basic reason that students have en- 
tered college for r^enerations . They are seeking to achieve 
success and bocter v/ay of life (Schell, 1969:7). Fold- 
man and Nov/co::.b reno2^t that many students enter college 
with certain needa, attitudes and values that are fre- 
quently inconsi stent wj th those of society, and they go 
through a process of lea^^ning nev; values. According to 
the Roper Study, most of the students pj'imarily v;anted a 
mentally stimulating Job, but also considered it in terms 
of economi c returns. Yankelovich' s findiiigs v;ere that the 
majority, 70'$, gave as a reason for going to college a 
chance to make a contribution to society. Th<) majority, 
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also think of college as a practical matter, a means 
for a higher salary ( Yankelovich, 1971:^+7). Entering 
students of lovfor socioeconomic status, in comparison to 
higher status students^ are more likely to be oriented to 
college in terms of vocational or professional training, 
and less likely to be orienced in terms of intellectual 
growth (Baird, 1967a, 1967b; Feldman and Newcomb , 1969: 
277; Gottleif, 1969; Lane, 196O). 

Char ac t eri sties of an Kducate d Person 

The Roper Study indicates that the m.a,; ^r! y of the 
students, 75l'^> rated intelligence as a leading character-- 
istic for being in education, v;hile 57f^? also rate creative 
ability (Roper 5itudy, 1969:1^0' Another study reports 
that entering freshmen tended to consider the educated 
person as different but no consensus emerged about the 
quality of the diffei'ence; viev/ college in vocational 

terms. About ?0.2-j sav: the difference in material advan- 
tages, but Lhe great majority tended to define the educate 
mian in a non-mia ^erial v/ay (Schell, 1969: 3) • Students in 
the Chainpaign Report manifested that the educated person 
transcends tT^aining. Higher education in the p'lst has 
been too oriented tov;ard disciplines, methodology and the 
search fo}^ ordered knov;ledge. Higher learning should 
teach se3 f- education more as self-understanding and grov;th 
Training is usu^Oly considei'od the mark of an educated man 
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^^A student is a person who is acting and 
seeking to recapture the patterns of his 
actions in words^ and using those ideas 
expressed in v;ords to inform his next 
action^ he is learning and teaching^ ex- 
pressing his personal vower (Danish, 1966: 

9-11)." 

Studies on A s x an Students ' Attitudes 

The literature review concerning attitudes of Asian 
students is limited, in contrast to that on American 
students. Vfendell Blanchard, who conducted a thorough 
study on Thailand,, reports the important role of the 
family. The family is the base for social organization 
in Thailand, it coirimands the individual's primary values, 
loyalties and associations (Blanchard, 1958:^^21). Most 
Thai feel that both men and women should be m.odest, gen- 
eimis, respectful to elders and to others to v;hom respect 
is duo^ self-reliant and moderate (Rlaiichard, 1953:430). 

With respect to the educational system, Blanchard 
found that v;i th the introduction of nev; projects, the 
teacher has succeeded in establishing an infoi^mal rela- 
tionship wioh his pupils. The usual relationship is one 
of great respect, and formality. With some new innova- 
tions in education, a rr.ore friendly and casua]. Interaction 
has developed betv;een students and teachers. 

In thi s study, Asian and United States students ' atti- 
tudes are compared for a difference that is expected. In 
some countries the teachcT^ is more of a '^man of knowledge^' 



than in othei^ countries. The degree to which a nation's 
public regards the professors as public leaders and/or 
acknowledges them as experts on one hand or considers them 
domesti.c servants has been relevant in studies of cross- 
cultural education according to studies done in compara- 
tive education (Anderson, 1967: 4l). 

Manoucher Pedram studies foreign students' reactions 
to United States educational practices in the University 
of Kansas, the great majority of the students being 
Asian. Most students generally agreed that American 
teachers are friendlier, more informal and possess a 
gveator sense of humor, that class atmosphere is m^ore 
flexible and provides for considei^able student participa- 
tion. They believed that less respect seems to be shov/n 
for the teacher and that American students do not possess 
a vride range of interests - they are less acquainted vnth 
daily issues of social, political and economic nature 
(Pedram, 1960:31). 

Olga Lang, v;ho m.ade a study on the fam.ily and society 
of China, reports that although the respect and formality 
that used to exist between parents and children is nov; 
decreasing the ties to the fami].y and society are still 
very strong (Lang, 19^'^6: 366- 368 ) . Vfith this cultural 
backgroiuid, and the information of students' attitudes 
fj'om Chin^, it is ii^ for red that some significai^t differ- 
ences will show up betwce^i American and Asian students. 



HYPOTHESES 



From the previous literature review^ the following 
hypotheses have been formulated in an attempt to draw 
comparisons and similarities of students^ attitudes in the 
United States and Asia as well as within the two ethnic 
groups in the United States^ Anglos and Mexican-Americans. 
The purpose of this study is to provide some insight to 
questions concerning the social and educational environ- 
ment. It is very advantageous to know hov/ different cul- 
tural backgrounds affect the students' attitudes toward 
education in order to provide solutions to the present 
problems and conflicts encoimtered in the university. 

1. Asian students are more collectively oriented in 
their reasons for going to college^ while United States 
students are more concerned v/ith individual interests. 

This hypothesis is oriented tov;ard an understanding 
of the different reasons students have for attending col- 
lege and the influence society has upon their decisions • 
It is expected that a collective oriented society v;ould 
make its members conscious of the interests of the nation 
and family^ and thus there v^ould be a motivation for a 
person to scrive for or ignore a college education de- 
pending on the prevalent collective needs. A society 
which emphasises the dcvelopm.ent of ar^ individual v/ould 
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tend to make a person conscious of his personal gi'owth and 
make this an iniportant reason for attending college. 

2. Asian students think the educated person should 
be more culturally oriented while United States students 
think the educated peTson should be more vocationally 
oriented . 

This hypothesis exa^mines hov; students viev; an edu- 
cated person and the characteristics they consider more 
important. Cultural orientation implies having broader 
interests in life rather than limiting a person to a 
specific teclxrii cal field . 

3- /isian students think the teachei^ should he more 
professionally oriented in his activities while United 
States s-.udo!it3 think thoy should be more student oriented. 

This hypothesis is concerned v;ith the students^ atti- 
tudes toward the activities a professor should give major 
importance: shoul^d a professor be n^ore involved v;i th 
activities concerning the students 07^ those required by 
the i ns tl tut ion? 

United States students perceive less distance 
between tl^emselves and their teachers than Asian students. 

The v;ay a teaclier is rega7xicd varies from country to 
country. In some countries a teacher is considered a 
"man of knowledge'' and is held in great res])ect, but this 
attitude varies to a great extent f rorri one society to 
another. 
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5. There are no significant differences between 
United States ethnic groups^ (Mexican-Americans and Anglos) 
attitudes tov;-ird education^ the professors^ role^ the 
characteristics of an educated person, and luiiversity- 
student re 1 at i o:;:^ . 

Th 1 s h yv) olhesl^ studies the existing differences in 
freshmen students from the sane country but frora different 
ethnic and cultural backgrounds. The previous literature 
revicv; led to anticipate no dj.f f erences for the freshman 
status Involves many corrunon characteristics v/hich make the 
students ^ attitudes very similar. 

6. The hii^er the family Income the less students 
question present day cdi;cation. 

On the basis that the educational system is oi^iented 
tov;a7^d raai n talning society's status quo, it would be logl*- 
cal that students fi^om high iiKome families would question 
the educational system less th^-n low income students. 'i'he 
latter v:ou] d tend to oo less satisfied v;ith the educational 
procedur c^s . 

7. Socioeconor::ie status j.s not related to the rea- 
s on s s t ud en t s li a v e f o r go i n g to c o 1 ]. e ge . 

In this hyr)0thesis a comparison vrlll be made of how 
differejit elements of socioeconomic status ~ mother's and 
fath-:-r's years of educat.ion, fathei^'s occupation and fa::> 
ily Income - influence the stude?'i''^s reasotis for atteridi ng 
CO] le{^/^ . 
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8. Sex is not related to the attitudes students have 
tov^ard education^ the teachers^ role^ the characteristics 
of an educated person^ and imiversity-student relations. 



CHAPTER III 
METHODS 

SAMPLING PROCEDURES AlID DATA COLLECTION 

In data were collected on attitudes of first 

year students enrolled in agricultural curricula in three 
Asian countries: Thailand^ Taiwan^ and the Philippines. 
The questions measuring students' attitudes toviard educa- 
tion^ professors^ role^^ and the educated person were 
divided into two questionnaires since length precluded any 
one respondent fror.i ansv/ering all of the questions. The 
questions deslnicd to ineasure the socioeconomic variables 
arc included o:. 'he first part of both questionnaires 
(see Appe:. . x ) . 

In Thailand the questionnaires v;ere trail slated into 
the 'J1iai langua^n^ arid ad::iinis tered to the 2P.0 first-year 
students at Kasetsart University in Bangkok^ giving 110 
respondents for each questionnaire. In Ta:^' a the ques- 
tionnaires v;ore translated into Chinese and cubsequontly 
adi;r' ni s tered to a random sa^nple of 99 first-year agricul- 
tural students at National Taiwan University in Taipei^ 
and 99 '"^t Taiwan Provincial Churn; H:^-^ny" Univaia^ity at Tai-- 
chun(^. 'i'his constitutcal ovic-ihlri] : f via total Tai.vnn 
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freshmen. In each university, the two attitudinal 
questionnaires were applied, having one-half of the 
students responding to each. To collect data for the 
Philippine sample, the , quest ionnaires were administered 
in English to a quota sample of 60 first-year students at 
the College of Agriculture, University of the Philippines, 
with half that number comipleting each questionnaire. 

In the United States a modified version of the orig- 
inal questionnaire v/as used with a fev; added questions 
measuring students^ attitudes tov/ard present day educa- 
tion. These questions v;erc designed follov.r'ng the theory 
of education proposed by Paulo Freire. Data v/ere col ^cted 
at New Mexico State University^, Las Cruces, iXev; Mexico, in 
the Spring of 1973* 'I^^^o ethnic groups v/cre sarapled: 
Anglo-Auierlcnns and Moxl can-Amcric:ins for the purpose of 
comparir^tg differences betv;eon the group members. The 
Anglo sample consisted one-half of the total population of 
freslmien students in agj^icul turc . Thovo v;ore ?0r^ students 
eni^olled in the Agricultural College, from v/hlch a random 
sample of 107: students was drav;n. Lettei^s were v;ritten 
asking the students to fill out the questioimai re, v/hich 
v/as available i:i one of the offices of the Agri cul tul^al 
Huilding; one follow-up letter v/as sent out to iion- 
7^espondcn"^, o . Responses v/ere obtained from m6 studerits 
who it '''::\pl to ansv;er the cjuos t i.onnoJ, re . IJine of these 
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students v;ere Mexican-- Americans; they v;ere separated and 
added to the Mexican-American sample. 

The total number of Mexican-Americans enrolling in 
the College of Arts and Sciences in the freshman year was 
391. A quota sample of 50 Mexican-- Americans was estab- 
lished as a target. Classes from the College of Arts and 
Sciences v^ere visited and the students were asked to 
ansv:er the questionnaire after class. This procedure^ 
v;hich required a great deal of timie and cooperation^ v/as 
necessary due to the small percentage of Mexican- Aunericans 
in every class. IX;ring this stage h2 questionnaires were 
administered. In the second stage random samiple of 20 
Mexi co.n- Amori can freshmen v;as collected. This was ob- 
tained from a list of the total Mexican-American popula- 
tion of the College of Arts and Sciences from the Office 
of Chicano Studies and was made available by Ray Vaz and 
Patim.cio Ouint-^r.aj former and present director of Chicaiio 
Studies at t:e::lco Stat.o Universit.y. Data fi^om both 

ScimpleSj r^u^do::: a::d quotas, v;ere co:i.p-!.red usiijg chi squa^^e 
tests arid no slgnlfican" differences v:e>:'e found ir. theli' 
attl tudcs . Th-eref ore a decision v;as made to combl ne the 
quota and the randorr: sample into one. The total nun^ber of 
Mexl can-Americ:an respondents was ^fl . Though the United 
Sta,tes aVKl Asia!i data v^^^^re collected zn tv;o different 
d c c ci e s ^ t h d s s :! m i ] J t :i e s ro z u ]. 1 1 n r j n t hi v;o s 'j. v.v^ 1 s 
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were attributed to diverse cultural backgrounds^ since 
this characteristic appears of major importance. 

MMSUREMENT OF VARIABLES 

Though there are many versions of the definition of 
attitudes, there is a general consensus in the social 
sciences to refer to them as having three basic compo*- 
nents: (1) cognitive, v;hich refers to information and 
belief about objects or phenomena in question; (2) affec- 
tive, v;hich refers to feelings and these feelings emanat.e 
fromi many sources such as m.otives; and (3) behavioral, 
which refers to those tendencies to act or behave in cer- 
tain v:ays (Engel^ 1968:166), A Likert type scale v;as used 
to measure all attitudes encompassed by this study. All 
items vjove considered of equal ''attitude value, and to 
each of which subjects responded v;ith degree of agreement 
or disagr-^emont ( :\o rli.i^tger , I96'! ;-^SU). 

To overcome variability and reaction to i.ndividual 
ilems^ several measui^es v;ere grouped together and their 
scores added to obtain a composite measure. As in all 
attj tudo scales, the purpose of the surmnated ratijig scale 
is to ]-)] ace an i.ndi vi dual somewhere a].ong a continuum of 
the attitude in question. A '^strongly agree" on some 
ite!rjS meant o!ie ori '^a:it.ati on , v;hile a "strongly disagree^' 
on r>ther ite:-:s me'^nt the same orientation. i^'or this 



reason on some items it was necessary to reverse the 
direction of the scale in order to suin them. Such a com- 
posite of several indicants clearly measures the property 
quite differently from a single indicant (simple m.easure) 
of the property as a v;hole. This procedure has the advan- 
tage of enabling one to judge each indicant within its 
wider context. The resulting score rates an attitude in 
various perspectives and angles^ yielding a more accurate 
and dependable measure. High and low scoring groups on 
each index were defined after an inspection of the distri- 
bution of each scale. The cutting points for the high and 
low scoring groups v;ero arranged so that, as much as pos- 
sible^ the same number of cases were all covered in eeich 
category. 

Th e first d 1 in en s 1 on ^ i n n i v i d ua 1 i s t i, c vs. collectively 
oriented^ vras mc^asured by the fo]Jov;ing items: 

''Hov; important are these reasons to you for v:anting 
to comple'.e a Bachelor's degree prop^ram? 

1. It will he],r) r::o ret a higher paying job. 

2. My family wants me to, 

3. I virxnt the personal satis fac tijon of having more 
knov;lei ge . 

^1. It v;il] enable m.e to avoid hard and di)^ty work 
in life. 

^. It will prepi]v:i rae to be a better citizen." 
Kespondents v;ere asked to indicate liow strongly they 
agror;d or diGagi:eed o:.: : four-poiivt scale^ and the item^:: 
v/erc' sum:f:':-d tof^ether into a composite seorr. The higlier 
the score the more incii vi dual i sti c the orientation. 
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The scale ineasui^ing whether an educated person should 
have broad interests in life or te technically oriented 
was based on the follow' items: 

^'What do you think is the responsibility of the uni-- 
versity in contributing to the development of the attri- 
butes listed below? The educated man: 

1. Has specialized^ technical knowledge in some 
area which allov;s him to perform a job and 
thus earn money to suppoi^t himself and his 

f ami ly . 

2. Has a v;ider scope of ge.neral knov/ledge in 
subjects other than his specialty, and appre- 
ciates the contribution miade to society by 
al3 areas of study . 

3. Has some absorbing pej^sonal goals, hobbies ^ 
intcrcs ts and sources of sati sfac tion . " 

The hip;lior the scale score, the more cultural interests in 

life an euucated person should be motivated to develop. 

Five items asked students to indicate hov; they felt 

about a professional or student orientation of professor's^ 

ac ti vl ties : 

"To v/hai extent do you feel a university professor 
has a responsibility to perform in the foliov/ing areas: 
Ir Enraf^e in conductinr^ research. 

P. Knp;a.£^e in discussing career opportunities w] th 
s tudent s . 

3. Enf'are in helpi:";g students viith their personal 
problems . 

^! . :^ngage in ext raciurri culai' ^ictivities v/ith 

stude!its (clubs, ei:c. ). 
5. Er"igaf.o in exter.sion ac ti v i i ^'S by talki:)/: to 

fa r:r.e]^ or otlier civic grouj^s , 

l^he higher tlic^ scale, trie r::o}V! stucient oriented. 

A f our-T)o:I nt intei'val a{;i^e(m:ient- disa/'rt-emrjn t scale 
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was used to measure the rest of students^ attitudes. The 

student- faculty distance scale was measured by rating the 

following statements: 

"l. Univei'sity students should feel free to take 

a personal proble:!i to a teacher that he respects. 
2 . U n i V e r s i t y s t u d e ! it s s h o u 1 d f e e 1 free to d i s a g r e e 
with the professor^ s opinion in the classroom." 

The greater the score ^ the greater the distance perceived 

by students. 

The student autonomy scale vjas measured by items: 

"1. University students should have uhe right to 
strike and not attend classes as a protest 
agai!ist university policies v;hich the majority 
of students feel i s luifai r to them. 
2. AttendaiiCG in university cJ asses should be 
optional fo?* the student. 

i'he higher thc^ score^ the :::ore autonoiiiy students tliink. 

they shoul d have . 

The transforming vs. status quo maintaining sc'ilc vras 

measurr'd. by i te::i3 : 

1 • du c a t i on t o d y i s d i r e c t e d nio r e t ow a r d m a 1 n- 

taining tiii.i^g:;' as thoy are rather than actually 

provoking eri ti cat i^iqui i-y . 
2. Education ^oday ]vrovides man v;i Ih the means of 

trans for:::i.rv/' :il3 envi roraiient and not. simply 

adapting to it." 

Thn hif'her t}K* scov'^ the. >*o slaU^us quo ru-ii nt'ili:ln[i is 
e d uc ' t on c on s i d e r^: :l . 

The score for ih': ::.e:::ori.:-:'iti,on sc^ile v/'is obtained by 

i te'iis : 

''1. iiduc'i t i on ':.od-'^y cnn be co::.:;' i ' a bank 

ri c c: ou t v;h ^ ' v^-' o r'i d r> o s i... t s f ' i. c '„ : ' n ci r e gi) 7\g I - 



much memory of details and too little problem- 
solving ability.'^ 



The higher the score, the more memorization students think 

is involved in education. 

Students rated the superficial conununi cation scale 

with the follov/ing items: 

^'1. Present day education involves superficial com- 
munication^ learning i^equires a more meaningful 
dialogue bet v; e e n s t u d e n t s and t e a c h e v s . 
2. Class discussion is (generally useless, there is 
little value listciilnf^ to other students v;ho 
usually krio^s"^ little about the subject matter." 

The higher the score ^ the greater superficial corranunica- 
t i on s t ud e n t s th Ink e x 1 s t s . 

The above cited attitudes v;ere analyzed cross- 
culturally and tested furtlier by introduci.ng the respon- 
dents' characteristics as test factors: (1) sex; (?) 
place v/here raised. Place v:here raised v:as oategori:^ed 
as a) rural area, and b) tov;n or city; (3) mother's and 
father's yeai's of education;, v;hi ch v;as classified i.nto 
a) 5 12 years of education (Ivlgh school), and b) > 13 years 
of education ( col] ore); (4) father's occupation v;as class- 
ified into a) skil.led and pT'of essional and b) unskilled 
and semiskilled; (/}) f a::u ly Income was categorized into 
higli and lov/ according to the median income in each covui- 
trv ' s sa::-.nle , 
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ANALYTICAL NffiTHODS 
All the variables were analyzed utilizing cross 
tabulation and chi square tests. Tne independent vari- 
able^ ethnicity^ vms analyzed to determine hov; it influ- 
ences different attitudes toward education^ the dependent 
variable. Other variables were introduced as control 
variables^ such as socioeconomic status^ sex and age to 
verify the two variable relat ion.ship by shov;ing how it 
varies under differei:it social conditions. The respondent's 
characteristics studied appeared to have no effect on the 
atti tudes toward educatj. on. 

In the cro'-^s tabular analysis^ some classes were 
pooled in order to allov; a rfiore precise comparison since 
the sample nuirfoer v;as small. In very fev; ca-ses the ex- 
pected cell number v;as less than as it is customary to 
reco:iimend. This topic has been subject to vigorous dis- 
cussion since the number 5 appears to have been arbiti\ar- 
ily chosen. The investigations are scanty and narrow in 
scope, as is to be expectedj since work of this type is 
time-consiuning. V/illiam G. Cochran recom::iends the compu- 
tation of chi square tests in tables v;ith more than one 
degree of freedom and most ce],l expectations greater than 
5 v/ithout correction for continuity. Since the great 
majoiuty of the expectations in the tables for thJ s study 
were g.ren.to2' than 5> ^^-nd nioro Ihan one degree of freedom 
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was involved^ the use of chi square test without correction 
for continuity v;as considered appropriate (Cochran^ 1952: 
328-33^0- 



CHAPTER IV 
RESULTS 

COLLECTIVE VS. INDIVIDUAL ORIENTATIOII 

Hypothesis 1 states that Asian students are more 
collectively oriented in their reasons for going to col- 
lege^ v;hile American students are ir^ore concerned with 
individual interests. As seen in Table 1^ a very small 
number of American students is found in the collectively 
oriented cate^^ory (no response from the Anglo samiplo and 
8.^15/^ from the Mexican- American sample). Contrastingly, 
more than 50^^^ of the Asian responses v;ere found in the 
collectively oriented category. The Philippine students 
are almost equally distributed in the Collective and the 
Individual categories^ v;hile 6^1 J\9;j of Thai students and 
7^70 of Taiv7anese students v:ere in the collective oriented 
category. The Philippine students are probably more simi- 
lar to United States students because of the extended 
Ar:ierican inf].uence. The Phllippj.ne educational syste:[i is 
designed after the American one. This seems to indicate 
that the social systei:; - v/hether collect:] vi-cy or indi vid-- 
ualit;y is st^ressod - has a di rect effect on the orientation 
of the i ndiv j diril . The chi scjuare test was significant 
at the .05 level. 

ERIC 
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Respondent characteristics including (1) sex^ (2) 
place v;here raised, (3) years of fathers' education, (^l) 
years of rriOthors' education^ (5) family income, and (6) 
fathers' occupation v;ere introduced as control variables. 
Cross tabular analysis and chi square tests were performed 
without altering the original relationship between ethni- 
city and the reasons for going to college. 

CULTURAL Vo. Ti^lCrCIICAL 0KJ^:2lT^T10U 

Hypothesis 2: Asian students think the educated 
person should be more culturally oriented, while United 
States students think the educated person should be more 
technically oriented. In the United States sample, the 
percentage of Mexican- Ameri can respondents, 56.75;', that 
think the educated person should be more culturally 
oriented is greater than the Anglo percentage, 33.1^;;^. 
In the Asian sample, 5^-351 of Thai responses, and 69:0 of 
Taiwanese responses correspond to the cuJ.turally oriented 
category, v;hile ^;5.95-' of Philippine responses were found 
in this cate, ery. Once more, a similarity showed up be- 
tween Philippine students and Anglo students. The per- 
centage of Mexican-Americans that were culturally oriented 
is greater than that of the Philippine students. The dif- 
ference in attitudes between Asian and United States stu- 
dents was significant. Table ? indicates the number and 
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5^^ 

the percentage of responses in each category. V/hen this 
relation, ethnicity and the orientation an educated person 
should have, v/as controlled by introducing the respondents^ 
characteristics, it remained the same throughout the ana- 
lysi s . 

PROFSSSIOirAL VS. STUDENT ORIENTATION 
Hypothesis 3: Asian studei^ts think the teacher should 
be more professionally orie!ited in his activities, v/hi le 
United States students think they should be more student 
oriented. Table 3 indicates that 71.3S;j of Anglo, and 
5^^*937^ of Mexi can- Amerl can respondents are found in the 
student oriented category. It appears that Anglos are 
somev;hat more student oriented than Mexican- Americans , the 
difference being significant. This :nay be because Anglos 
feel more accepted by teachers, expecting help and a 
closer relationship. Of the Asian sample, 78.38/' of Phil- 
ippine students, 57.?-'' of Thai students, and 56^j of 
Taiv;anese students responses belong to the student oriented 
category. The Philippirie an'.i the Anglo percentage is 
almost equally distributed. More resemblance is detected 
betvreen Philippine and Anglos thari Anglos and Mexican- 
Americans. 1 e X i c a n - A rn e r i c a n s , T 1 1 a i and i ' a i v; a n e s e students 
appear to be more homogenous. The chi square test proved 
to be significant. VJTien controlled by place \';here raised, 
mother's and father's years of education, father's 
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occupation^ and family income the relationship between 
ethnicity and attitudes was not significantly altered. 

STTOEIIT-FACULTY DISTANCE 
Hypothesis H: United States students perceive less 
distance betv;een themselves and their teachers than Asian 
students. To measure this attitude^ three categories were 
used since the first examination of the data and cross 
tabu].ar analysis revealed that the two initial categories 
needed to be divided and expanded. In Table h it can be 
observed that in the category that measures the greatest 
distance^ ?.7''^ of the responses are from the Anglo 

sample^ 5.63;'^ from the :icxican-American sample^ and 35«1'^/^? 
from the Philippines, ?0.56^< from Thailand^ and lY;o from 
Taiv/an. Ihis is an indication that Asian students do 
perc ive more distance betv;een them.selves and faculty than 
do Un'. d States students. In the United States sam^ple 
there v;a." little difference betv;een Mexican-AjTiericans a.nd 
Anglos. However, there v^as a significant difference be- 
tv;een Amcrlc-^^ and Asian students. 

ANGLOS Ai;D MEXICAi\-AMKSICAi:S COMPARED 
Piypothesis 5: There v/as no signifi.cant difference 
betv;een United States ethnic groups^ (Anglos and Mexican- 
Americans) ' '.udcs tov:ard education, the teachers^ role, 
the educated : : rson and university student relations . The 
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only significant differences that carne to light were the 
students' attitudes tov;ard the technical vs. cultural 
orientation of an educated person (Table 2^ P*53) ^^^^ the 
professional vs. student orientation professors should 
have (Table 3> p. 55)' V/hen a chi square test was performed 
on the two United States subsamples, the result was a 
significant difference. The percentages in Table 2 (p. 53) 
point out that Mexica^n- Americans are niore concerned v/ith a 
broader perspective in the life of an educated person than 
limiting it to the techn.ical orientation. More than half, 
^( /[^iy of ?'!exl can-Amor-i can respondents belong to the cul- 
tural oriented category^ and 35.1'^:^ of Anglo respondents 
are found in this category. This difference is probably 
due to the fact that the Mexican-American sarr.ple v;as ob-- 
tained from the College of Arts and Sciences, while the 
Anglo sample wvas obtained from the College of Agriculture, 
wliich is luore technically oriented. When the respondents' 
ch'-.r'ic teri s ti cs are used as test factors, the difference 
is not s i ^^ru f i cant ly altered. The distribution of responses 
in I'able 2 (p. 53) shows Anglos to be more student than 
professionally oriented in the professors' activities as 
compared to Mexican-Americans. The percentage of Anglos 
that think the professors' activities should be more stu- 
dent orier.ted is 73'35f^5 while 5^^-93>^ of Mexican-Americans 
responded student oriented activities should be more 
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important than the professional ones. When control 
factors are introduced^ the relationship is not affected. 

Anglos and Mexican-Americans agreed in regard to the 
degree of memorization that takes place betv/een professors 
and pupils and the adapting process to society v;hich edu^ 
cation supports. More than 50^^ of both ethnic groups are 
critical of education. They agree that there is too much 
memorization involved in learning - a true dialogue is not 
observed in the classroom. Tables 5 and 6 reveal that 
78.38^ Anglos and 80, P.Qfj Mexican-Americans are found in 
the category measuring the greater am^ount of mem.orizatlon;, 
v;hile 59- -'^6;' of the Anglos and 66,20^ of the Mexican- 
Americans believe that superficial commimication takes 
place in the classroom. The percentages are m^ore equally 
distributed in the Adaptation vs. Transf onnation and 
Student Autonomy Scale ^ although the majority do think 
that education gears the student to confoi'ia to the social 
environment instead of trying to transfonn it (Tables 7 
and 8), The groups^ attitudes v;ere not significantly 
different at a .05 level. 

In all the follov:i!ig tables the higher the score^ the 
greater the attitude being moasured. 



TABLE 5 



P'requency Disti^ibut ion of Attitudes Toward 
the Existing Memorii'.ation in Education 



DeP'ree of 
Memorization 


Anglos 
(No.) 


Mex . Anier . 

■•7/ 

(No. ) 


Totals 
(No. ) 


Low CJl 




19 • r 




Memorization 


(8) 


(1^0 


(22) 


High ^5 


73. 38 


80.28 




Memorization 


(29) 


(57) 


(86) 


Totals 


100 


100 


100 




(37) 


(71) 


(108) 



X .05 non significant at .05 level 



d.f. - 1 
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TABLE 6 

Frequency Distribution of Attitudes Toward 
the Existing ConLTiuni cation in Education 



C orrimiui 1 c a t i on 


A n r 1 OS 

■/o 

( No . ) 


Me X . Arne r . 
•/ 

Vo 

( No . ) 


To t a Is 
i No . ) 


xMean i ngful <^^l 
C oiriinun i c a t i on 


(15) 


33.80 

(24) 


(39) 


Superficial 

C oriTriu n i c a t i o n ^5 


(22) 


66.20 


(69) 


Totals 


100 


100 


100 




( 37 ) 


(71) 


(108) 


X'" Jib non significa 


nt at .05 


level . 





d.f, - 1 
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INFLUMCE OF FAMILY INCOME ON ATTITUDES 
Hypothesis 6: The hlghei^ the family income the less 
students question present day education. Faraily income 
v/as treated as a test factor for various attitudes tov/ard 
education in the American and Asian students. Family in-- 
come v;as categorized into 1) High^ and 2) Lov;, according 
to the m.edian income in each subsample. The result of all 
the analyses reveals L.iat income v;as not related to any of 
the attitudes. The hypothesis is not supported. 

SOCIOECONOMIC STATUS AND COLLECTIVE VS. INDIVIDUAL ATTITUDES 

Hypothesis 7: Socioeconomic status is not related to 
the reasons students have for going to college. This hy- 
pothesis is related to the previous finding of the collec- 
tive versus individual reasons students have for attending 
the university. Socioeconomic status v:aG integrated by 1) 
family inc^^me^ 2) ir^cthers^ and fathers' years of education^ 
and 3) fathers' occupation^ and v;ere analyzed one by one. 
Cross tabular analysis v/as utilized in each of the vari- 
ables studied in order to detect any relatioriships betv^een 
socioeconomic status and the reasons for going to college. 
Table 9 indicates the relationship betv/ecn famiily income 
and reasons for going to college. During the testing v/lth 
the different variables that were used to measure socd.O" 
econoraj c status^ the results of the rela tionsliip remained 
highly significant . 
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INPLUEIiCE OF SEX OH ATTITUDES 
Hypothesis 8: Sex does not influence students' 
attitudes toward education, the teachers' role^ the cha- 
racteristics of an educated person and universi ty- student 
relations. Sex does not influence students^ attitudes in 
the United States, Philippines^ Thailand and Taiv;an v;ith 
respect to the professional vs. student orientation of pro- 
fessors' activities, the technical, or cultural orientation 
of the educated person and their collective or individual 
reasons for going to college. In most samples the females 
constituted 30/'5> except for the Mexican-Americans v/here 
the females are 60.56;':; of the total* In the Philippines 
a chi square test v;as not performed, for only ^.hl-f? were 
females. The chi square tests viere performed on each 
ethnic group separately. 

In the United States sample, Anglos and Mexican- 
Am;ericans v;ere asked to rate their attitudes tov/ard pres- 
ent day education. This includes an evaluation of the 
Importance of memorization in education, the existing 
communication in learning and the means provided by educa- 
tion to m.aintain or transform society. There is no signi- 
ficant difference in Anglos and Mexican-Aniericans in the 
Memorization and Superficial Cor:\muni cat i on scales. There 
vras, hov;ever, a significant difference in the Transforma- 
tion vs. Adap ta*.iO!is scale. Females \n the Anglo sample 



definitely score higher than the males (Table 10). This 
indicates that Anglo females think present day education 
is more of a!i adapting than a transf oivning mechanism. 
This was the only scale and the only ethnic group v;here 
sex v;as related to students^ attitudes. 
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CHAPTER V 
CONCLUSIONS ON iiYPOTHESES 

Of the eight hypotheses that were posed for this 
stucl/^ seven were supported and one v/as not supported. 
Hypothesis 1 was supported^ stating United States students 
are more individualistic in their reasons for poing to 
college. They attend college for personal and economic 
reasons. The percentage concerned v/ith the family^ s or 
th.e nation's interest is very small. Asian students 
attribute collective motivation for their college atten- 
dance. These results are in agreement with previous 
studies in the United States v;hose findings report that 
entering freshmien have had the same reasons for attending 
college for m.any generations: seeking to achieve success 
and a better way of life (Feldman and Nev;comb, 1969:277)* 
In reference to existing literature on Asia^ Blar.chard 
writes on the importance of the family in the Thai society 
(Blanchard, 1958:-?1). Olga Lang emphasizes the strong 
ties betv;een the iniividual^ f ama ly and society in China 
(Lang, 19'l6: 336-363), 

Hypothesis ? vras supported. It compares the cultural 
versus technical orientation students think the educated 
person should have. ;-!o3t United States students give r::ore 
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importance to the technical orientation of an educated 
person than to broader cultural interests in life. This 
is in accordance with the existing literature that in most 
United States universities students think of education in 
vocational terms. Preparation for a technical fmiction or 
a trade is the purpose of an education (Danish, I966: 
passim). There is less concern v/ith persor.al growth^ in- 
quiry and the relationship of the educated to other persons 
and society as a whole. This v;ould support Freire^s and 
Illich^s theories that state that present day education 
alienates man instead of in.tegi^ating him into the main-- 
stream of society. Education, instead of making man raore 
com.plete in all aspects of life^ i.e., social participation 
and self-expression, tends to separate him and to decrease 
communication. It seems that in Asia the students think 
the educated person should have broader interests in their 
lives apart from their careers. Asian students manifest 
their opinion about American students being less informed 
about current events (Pedram^ 1960:3l). 

Hypothesis 3 states that Asian students vrould favor 
professionally oriented activities in the professors^ role 
v/hilo united States students v/ould favor tlie student 
oriented activities. This ;^;as supported. Although the 
greater perccr: tarv:: of both samples was fouiid in the student 
oriented categoi^y, there v;t».s a si gni f icant di f f er^T.ce in 
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the professors' orientatiop. between United St^ites students 
and Asian students, A considerable number of Asian stu- 
dents scored high on professional oriented activities^ but 
the Asian sample by itself is more student than profes- 
sionally oriented (see Table 3^ p. 55). United States 
students feel more favorable toward the professors being 
more involved in student oriented activities rather than 
professional activities. This finding indicates that 
students benefit more from a human, closer i:iteractlon v/ith 
professors. It seems that m^ost teachers are alv;ays too 
busy and have little or no time for students. The pro- 
fessors are too occupied with academic v;ork to share valu- 
able experiences and points of viev; v/ith students. This 
finding is in accord v:ith previous studies v/here students 
have mianifested their desire zo share m^ore experiences 
with their teachers. This hypothesis also agrees v;ith 
Frelre^s and Illich's theories concerning the relation of 
student-professor. Freire thinks there should be a 
duality: student- teacher and teacher- student . A dialogue 
betv;een both persons allov;s for a process of learning and 
understanding. Increasing the cor:imunication will bring as 
a result a more human interaction. 

[lypothesi s - v/as supported . Asian students do pen- 
ce i V e a r v e o. t e v d i s t ?<. n c e b t v/ e e n t h e m s e 1 e s an d their rj r o - 
feasors than American studen':s. This finding supports the 
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existing literature that reports foreign students think 
Ainerican teachers arc more informal and that less respect 
is observed in the student- teacher relationship in the 
United States in contrast to Asl'i, The Asian social en- 
vironment emphasi^^es fornvility Mr:d res]^ect. to a greater 
degree than the American social nci'ms. 

F{y p o t h e s j. s 5 i s also s u p o r t - d sin c e no significant 
differences wei^e fo u.n d b e t v; e e t : M o x 1 c a n - A i n e r i c an s and Anglo 
attitudes tov/ard education - the teachers^ role^ the edu- 
cated person^ and university- student relations. 

Hypothesis 6 stating the higher the family incom.e, the 
less studetits question present day education^ was not 
supported. Iio significant differences were found between 
students of low and high incomes^ with regard to their 
atti tudes toward education , 

Hypothesis 7 v;as supported. To test if students^ 
socioeconomic status v:ould affect their reasons for going 
to college^ four variables were ar^talyzed: family income ^ 
mother ^s years of education^ father's years of education^ 
and father's occupation. Hone of these variables affected 
the original relai: o.nship betv/oen ethnicity and the reasons 
to attend college. 

Hypothesis 8 was supported since sex v/as not related 
to students^ attitudes toward education ^ the teachers^ 
r o 1 e ^ an d t,.he c h a. r a c t o r i s 1 1 c s of a n e rlu c a e d pi e s on ^ or 
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their opinion on sludGnt-universi ty relations. 

Tliis study shov:s hov; the social envi, ronrr.en t influences 
the students^ disposition tov;ard education and their roles 
in society. These are factors that deserve study and con- 
sideration v/hen a chan;;:e is trying to be introduced into 
the educational or social system. 

APPLICATIOIIS 

This study can be applied in very broad^ but never- 
theless important v;ays: 

1) The kaov;ledpe of hov; ihc social envlronmen*> in- 
fluences the individua]. will at least help to provide an 
understanding of the interaction betv:oen them, 

?) The findings of nyoo thesis 2, v;hich indicate the 
orientation ar: educated person should have accordinr: ^o 
the students^ opinion;, shed light on v;hat: aspects of edu- 
cation have been giver: major ir:iportance novradays, and 
v/hich aspects need to be emphasized, ^ It may be coirmiendable 
and inevitable to h3.vo different orientations in different 
colleges . 

3) Hypotheses 3 ^'^ support some approaches to 

education^ as Kreire's and Illich^s. The barrier betv;een 
student and professor appears to create an unnecessary 
distance v/hich stifles a more prol'ound relationship, oome 
of the formalities in existence could be done av;ay vm.th, 
certain progra:ns and procedures could be implemented in 



order to bring about a more active exchange of ideas and 
knowledge between students and teachers. Students think 
there is too much memori ::a tion involved in present day 
education. They also believe the conuiuinicati on between 
teachers and stude!vts is not meaningful. The majority of 
the students feel these are areas v/here education needs 
improvement. Further research could indicate v:hich modi- 
fications would be :nore useful to decrease :':e::iori :: ation ^ 
sup e I' f 1 c i a 1 c o::rrLU!i i c a t i o n ^ etc* 

^l) Most students agreed that education is oriented 
t owa r d 1 t a i :\ i n g the s t a t u s quo ^ instead of e r*; ab 1 i n g 
them to trar^sfor:-^ society. A more thorough investigation 
could provide means Lhat v;ould enable students to partici- 
pate actively in tho making of their environment. 'lost 
ST;udents manifested their desire for more autonomy within 
the university - this may be an indication that they 
should be aIlov:ed more freedom in their acade::iio lives. 
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SUGGKSTIOIIS FOR FURTHER RESEARCH 
Tile objective of this study was to direct a searching 
inquiry of the educational system from the students' per-- 
spective. The reason for rriaking it cross-cultural v/as to 
test certain culturally bound values and to examine the 
relationship betv;een students' attitudes and their soci- 
eties. The findings revealed in this study denote that 
the social r:;ilieu definitely affects the students^ atti- 
tudes tov;ard eduGa::ion. Thus^ the ^ .tent to v;hich the 
socia], interaction of institutions and underlying values 
of society influence students^ attitudes and goals is 
Vforth pursuing:* 

For further study larger sar:;ples are recon^'iended 3 as 
well as more specific orientation of irnprovements that are 
to be made in the educational system. This v;ould enable 
the researcher to make m^ore appropriate conclusions and to 
be more confident in his analysis. It v/ould also be help- 
ful if more ethnic groups v;ere represented. If enough 
countries v;ere included^ they could be grouped according 
to similar social aspects: economnc^ political^ religious. 
More similarities and dissimilarities could be manifested. 
Alsoj the reasons for some of the attitudes that students 
hold could be better understood. 

It is important to bear in mind that some improve- 
ments in one country^ or for one ethnic group^ represent 
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rogrosGion for ano^.her becau^o of the ciifferoncos in 
attitude3 and goals. Tho culture and values of the soci- 
ety should be taken into account when the oducaticnal 
system is set up. It seems so ^lasy to adapt a model fror'i 
another social system. The result many times is anxious 
and frustrated students. This study emphasises the point 
that most studr^nts v:ould lik>j to participate in desi^aiing 
the university's policies. This is only logical sit:ice 
they are the ones to be b-~^nefitted from the educational 
fimctions of the univeiaoity. It is also obvious that they 
have valuable contributions to miake and that they have a 
unique pcrspectiv^J on the university. A de^^'per and more 
extensi ve analyst s in cross- cu] tural educat i on justifies 
itself. 
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STUDENT ATTITUDE QUI':3TI0nnAIRE 
NEW MEXICO STATE UITIVERSITY 

The answers you rive to these questions v;lll be kept 
strictl.y confidential. There is no v;ay of Identifying 
this questionnaire with you. Please ansv;er each question 
as accurately as you can^ AUD PLEASE Ar:SvJ:']R ALL QUESTIGE3 
The attitude questions are best answered by your first 
reaction and without, too much analysis. 

We sincerely appreciate your tirr^e and cooperation. 



^ J 
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No. 

FIRST SOi'IE QUr;3TI0::S AI30U1' YOU Ar;D YOUR FAMILY 

1* Sex (please check): 1) Male 0) Female 5 

2. Age: 6,7 

La t i n Anglo 13 1 a c } : 

3. Ethnicity - Circle one: 12 3 8 

Indian Other 



In v;hich year of university study are you now 
enga^^ed? Circle 0!\e: 1^3-^5 9 

5. Are you married? 1} Yes 0) No 10 

6. What is or v;hat v;ill be your speclfjc loniverslty 
majoi^ curriculu::! or field of soec iali :::at ion? 
^ ^ 11,12 

7. List the tv;o ,iobs in order of your preference that 
you v;ould like to have af*:er co::.pleting all of 
your for:r:al education, re specif jc. 

First choice: 13^1^^ 

Second choice; ^ _ 13^16 

8 . V/ h e 2^ e d Id you g r v j \v u o ? C h e c k only one of t h e 

follo>;ing: 1)^ On a farm ^ 17 

2) In a rural area but not on a farm 

3) In a town or a cicy 

9. What is your father's age and occ -.loa ti on? Be as 

specific' as possible, " l8^19 
Af.o^ nature of work 20, ?1 



10. What is you7^ rvethe^U ave? Does she work for 

pay av/ ?.y fro::, ho::.-?^:' ],) Yes 0) uo. If yes^ 

v/hat d';)es she d:r: II . 

11. I n d i c a e t h h * r h e t r a d 1 e v e 1 o V e 1 u c a t i o n 
completed by yo,ir fath-:z^ ^ind ::iOr:her, Circle the 
nurrib^^r v;h : ch c j?^re.:oonds to ^:.h/-' hivhest nuaber 
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Father: 0 1 p 3 4 5 6 7 8 9 10 11 12 13 l4 15 27,28 

16 17 18 iS-f 

Mother: 0 1 2 3 4 5 6 7 8 9 10 11 12 13 1^ 15 29,30 

16 17 18 18-f 

12. Hov; many brothers and sist^ers do you have? 3I 

13. At the time you lefc home to attend the university, 
how many people were living together in your home? 

^ people 32 

ih. What was the combined monthly income of these 34 
people living together in your home? $ 36,37 

15* What is the source of money support for your 
university education this year?' Estimate the 
percentage contribution to the total from each 
source, 

Family and relatives ^ 39^40 

Friends 4l,42 

Yourself, savings ^ 43,44 

Parttime work ^ 45,46 

Loans {borrowed funds) 47,48 

Other: (specify) ^ 49,50 

Total 100$^ 

16. What are your approximate costs of attending the 
lAniversity for one year? 

University fees $ 51>52,53 

Room $ 54,55,56 

F^o^ ^ 57> 58,59 

Other $ 60,61,62 

Total 63>64,65>66 

17. While attending the university, do you live 

,: . in a: Check one. 1) Private Room 67 

2} Dormitory 3) Boarding House 

■ 4) At Home 5) Other: (specify) 



88 



l8. Do you pRrforn parttinie work to earn money while 

attending the university? 68 

1) Yes, 0) No If yes, what kind 69 

of work?_ 70 

How much money do you earn per month? 

I 71,72,73 



BEFORE GOING FURTHER, READ THE FOLLOWING INSTRUCTIONS 
CAREFULLY! ! 1 

The questions in the next section are all of the same 
general type. Each question involves your opinion about 
items related to your university education. There are no 
riglit or v;rong answers to any of the questions and you 
should sincerely ansv/er them as you honestly feel. Answer 
to the questions are :nade by circling a number from 1 to 
These numbers are used so that you can show varying degrees 
of intensity of feeling about the question item. For 
example, a statement is listed. If you feel a very strong 
disagreement with the statement, you v/111 circle the 1, if 
you disagree only mildly, circle the 2; if you agree^ 
circle 3] and if you agree very strongly, circle the 4. 
There are other types of questions, but all will involve a 
situation v;here different intensities of feeling can be 
registered on a 1-4 scale. 

Given below are som.e statements. For each of them, 
indicate how strongly you agree or disagree by circling 
the appropriate number (1-4) according to the scale below. 

1. I strongly disagree with the statement. 

2. I disagree v;ith the statem.ent. 
3- I agree v;ith the statem.ent. 

4. I strongly agree with the statement. 

19. 1 2 3 4 The kind of Job v;hich I get after 

obtaining my university degree is not 
too important/ It is the fact that I 
Can get a higher paying job by having 
a university degree that is important. 5 

20/ 1 2 3 4 It is more important to work in an 

occupation that one likes rather than 

in a job that pays a high salary, 6 

21. 1 2 3 4 University students should compete 

vigorously with each other in trying 
to obtain the highest grades in their 
courses. 7 
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22. 12 3^ University students can learn from 

each other by studying together, i.e., 

discussing course work, askings each 

other questions, etc. 8 

23. 1 2 3 ^i- University students should have the 

right to strike and not attend classes 
as a protest against university poli- 
cies v/hich the majority of students 
feel is unfair to them. 9 

24. 1234 Attendance in university classes 

should be optional for the student. 10 

25- 1234 The university should concern itself 

only with acadendc matters and not 
with students' behavior in their 
residences. 11 

26. 1234 University students should feel free 

to disagree with the professor's 
opinion in the classroom. 12 

27- 123 4 University students should feel free 

to take a pei-sonal problem to a 
teacher that he respects. 13 

28. 123 4 University students should not v:sit 

professors in their offices since it 
will appear they are seeking special 
favors . ih 

29- 1234 Education today is directed more 

tov/ard maintaining things as they 
are rather than act:ually provoking 
critical inquiry. 15 

30. 123 4 Education today provides man with the 

means of transforming his environment 
and not simply adapting to it. I6 

31* 1 2 3 4 Education today can be compared to a 

bank account where one deposits facts 
a:.d regurgitates information during 
examinations. 17 

32. 1 2 3 4 Most courses in the university re qui re ^^^^■.r 

miUch memory of details and too little 
problem-solving ability. 18 
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33. 1 2 3 Present day education Involves 

superficial coiTimunlcatlon; learning 
requires a more meaningful dialogue 
between students and teachers. IS 

34. 12 3 Class discussion is generally useless; 

there is little value listening to 

other students who usually know 

little about the subject matter. 20 



Listed belov; are several reasons which students might 
have for v;anting to complete a Bachelor's degree program 
in the University. How im.portant are these reasons to you 
and how importarit do you think they are for the m.ajority 
of other imiversity students? Ansv;er by circling the 
appropriate number (1-^) according to the scale listed. 

1. This is not a reason at all. 

2. This is a partial reason, but not an 
important re-ason. 

3. This is an impoi'tant reason . 

4. This is a very important and compelling reason. 
How you think 

the majority of How you feel 

st udents feel Reason about It 

35. 1234 To gain social prestige. 123 4 21,22 

36. 1234 Because it vdll help me get 

a higher paying Job. 12 3 4 23,24 

37* 123 4 Because m.y family wants me 1 2 3 4 25>26 

to. 

38. 1 2 3 4 Because I v/ant the personal 1 2 3 4 27,28 

satisfaction of having more 
knowledge . 

39* 123 4 Because it will enable me 1 234 29,30 

to avoid hard and dirty work 
in life. 

40. 1234 Because it will prepare me 1234 31.32 

to be a better citizen. 
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Listed below are activities in which a university 
professor might engage. To what extent do you feel a imi- 
versity professor has a responsibility to perform in the 
various areas? Answer by circling the appropriate number 
according to the scale given. 

A university has: 

1. No obligation whatsoever in this area. 

2. Some responsibility to perform in this area. 

3- A definite responsibility to perform in this area. 
4. An absolute obligation to perform in this area. 

hi. 1 2 3 ^1- Engage in conducting research. 33 

^2. 1234 Engage in discussing career oppor-- 

timities with students. 3^^ 

43. 1234 Engage in helping students v:ith their 

personal problems. 35 

kH, 123 Engage in extracurricular activities 

v/ith students (clubs, etc.). 36 

U5. 123 4 Engage in extension activities by 

•calking to farmer or other civic 
groups . 37 

46. 1234 Engage in political activity. 38 



This question concerns the characteristics or attri- 
butes v^hich educated people may possess. What do you think 
is the responsibility of the university in contributing to 
the development of the attributes listed below? Answer by 
circling the appropriate namber (1-^^). 

The university: 

1. Has no obligation to help develop this attribute. 

2. Should contribute a little bit to development of 
this attribute. 

3* Should contribute quite a bit to the development 

of this attribute. 
4. Has a definite obligation in contributing to 

development of this attribute, 

The educated man: 



h7 . 1 2 3 4 Examines traditional values critically . 39 
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48. 1 2 3 4 \Vc\s specialized^ technical knowledge in 

some area which allows him to perform 
a job and thus earn money to support 
hi'nself and his family. ' 40 

49. 1234 Has a wide scope of general knov;ledge 

in t^ubjects other than his specialty, 
and appreciates the contribution made 
to society by all areas of study. 4l 

50» 1234 Has some absorbing personal goals, 

hobbios, interests , and sources of 
satisfaction. 43 



NOW THE TYPE OF QUESTION CHANGES, READ ICACH ONE CAREFULLY! 



51. Which of the following best fits your concept of 44 
achievement for the university student? Check one. 

1) The level of achievement for a university 

student is not important as long as he qualified 
for his diploma. 

2) A university student should achieve nearer the 

ave* age of his fellow stxidents and not be con- 
spicuously higher than the majority of other 
students . 

3) A ^iniversity student should achieve to the 
highest level of his ability. 

52. What was your grade point average for your 45>46 
first semester? 



53- Now in terms of your concept of and motivation for 
achievement^ estimate where you will be satisfied 
to stand in your class at graduation time, (In 
terms of those graduating* Assume that people in 
all of these groups will receive a degree, ). 

1) Top quarter 3)^^^ ^Top three quarters 

2) Top half 4) Bottom quarter 4? 

54. Vocational-type education is defined as that educa- 
tion which prepares a person to do a rather specific 
job. For students in agricultural curricula, exam- 
ples of subjects included would be animal husbandry, 
agronomy^ horticulture, agricultural economics, 
y^^^^^^ engineering, etc / Liberal education is 

^ that education which allows people to gain 
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more of the personal satisfactions in life^ get a 
wide scope of general knowledge^ and appreciate the 
contributions made to society by other areas of 
study. For students in agricultural curricula, this 
would include psychology, histoi^y, literature, soc- 
iology^ etc. 't^at would you reconuaend as to the 
composition of the curriculum, requirements for uni- 
versity students in Colleges of Agriculture? Check 
one. 48 

1) 100;^ vocational type courses and no liberal 

arts courses. 

2) 75/^ vocational type courses and 25/^ liberal 

arts courses . 

3) 50^^ vocational type courses and liberal 

arts courses . 

h) 255^u vocational type courses and 755^ liberal 

arts courses . 
5) No vocational type courses and 100?^ liberal 

arts courses . 

With which of the following statements do you most 
agree? Check one. 49 

1) ^ ^The university should be highly selective on 

its admission policy and take only those who 
are capable of completing a B. S. degree. 

2) The university should not be very selective 

on admission policy but should have rather 
rigid and high requirements v/hich v/ill eliminate 
the poorer students before graduation. 

With which of the f ollovring statements do you most 
agree? Check one. 5C 

1 ) The university should give degrees to everyone 
who attends classes for four years, and not 
pay so m.uch attention to requirements and 
grades. 

2) ^ The university should give degrees only to 

those who achieve high standards of academic 
excellence^ even if many students must leave 
without a degree. 



94 



R^\nk the follov;ing In terms of their importance to 
you with regard to your future occupatioxn. Place a 
1 in front of the most important one, a 2 in front 
of the next most important^ a 3 in front of the next, 
and a k in front of the one of least importance to 
you . 



Salary (income per year) 51 

Security (little chance of losing Job) 52 

'Social prestige afforded to you by 

having the job. 53 

Interest in the actual v^ork perfonned 

'in your job, 54 



Listed belov/ are three kinds of aptitudes v;hich 
university students should try to develop during 
their university study, Hov; do you feel about their 
relative importance? Place a 1 in front of the one 
v;hich you hope to develop the best or the one you 
feel is most important to develop. Place a 2 in 
front of the one of next importance , and a 3 in front 
of the one you feel is least im.portant. 

Gaining kno;^rledge by memorizing facts. 55 

Gaining ability to reas^^n abstractly. 56 



Gaining comipetence in solving problems. 



57 



